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IN TROD UC TION

A truly comprehensive school provides learning opportunities
for all the normal children within the range from barely educable, to
the gifted and talented.

Its purpose is to enable each pupil (a) to develop

to his greatest potential for his own success and happiness, and
(b) to make a maximum contribution to the American Society of which

. 1
he is a part.
It is the duty of every school to be responsible for identifying

and guiding those persons who are not developing to their greatest
potential, the underachiever.

Since many of the deficiencies of under-

achievement center around reading, it seems probable that an understanding remedial reading teacher, working within the framework of his
school and its curriculum organization, could do much to aid this reading
disability group.

Statement of the Problem
The purpose of this study is to identify guidelines that may be
used in organizing'a sound remedial reading program by teachers not
especially trained to initiate such a program.

1 William M. Alexander, The Changing Secondary School
Curriculum, (Holt, Rinehart and Winston, New York) p. 49~

1

2

Need for the Study
The shortage of manpower which we face is of a special kind:
first rate minds in all learned occupations.

There may be enough

people with college diplomas to sit behind desks, but will these people
have real capacity to contribute and to lead?
If underachievers are not identified, diagnosed, and corrected

before entering high school they very likely will lower their aspirations
to fit the low level of achievement at which they work.

Sometimes

children's marks fall at a certain grade level, they miss a block of
important learnings, problems pile up, and the individuals stop trying.
Leonard Miller in his article, "Guidance for the Underachiever with
Superior Ability'', mentions an eleventh grade girl whose marks were
considerably lower than her demonstrated ability, but who had been at
the top of her class until fourth grade.

2

If something can be done for

these boys and girls before they fall prey to bad attitudes, low motivation,
and low aspirations perhaps the shortage of high ability manpower will
be alleviated.
Reports show that from 10 to 25 percent of pupils are seriously
retarded and a large portion of these are disability cases.

2

Boys become

Leonard Miller, ''Guidance for the Underachiever with Superior
Ability," U.S. Department of Health, Education, Welfare, Office of
Education Bulletin , No. 2 5 ( I 961).

3

disability cases much more frequently than girls, and since they are
later to become heads of families assuming full responsibility, it is
important that their educational problems be identified, diagnosed; and
corrected at an early age.
The effects of reading disability are numerous and frequently
tragic for the person involved.
for the disabled reader.

Normal progress in school is blocked

Perhaps most important of all is the unfavorable

effects of reading disability upon the personality of the child concerned.
The feelings of inferiority produced by lack of success frequently lead
to various forms of maladjusted behavior.

In view of these conditions,

it seems imperative to study the role that the remedial reading program
and the teacher who may aid in combating these disabilities.
Administrators face another urgent problem relative to remedial
reading programs, and that is the shortage of trained personnel.

They

have often been obliged to depend on class room teachers and retired
members of the profession to launch their Title I remedial reading
programs, and many of these teachers feel the need for guidelines to
assist them in planning and working effectively in these projects.

CHAPTER II

ORGANIZATIONAL ASP EC TS OF THE
REMEDIAL READING PROGRAM

One of the most important requirements in organizing a
remedial reading program is to project an all-over view of the aspects
of the program.

The following sub-divisions represent factors which

must be considered if an effective program is to develop.

Goals of the Program
In establishing any educational task it is essential to determine
the general objectives or goals to be achieved.
toward which the effort is directed.

Goals give direction

Ruth Strang

and Donald Lindquist

have this to say concerning goals of the reading curriculum.
Long term, comprehensive goals of the reading curriculum are:
(1) to be able to learn by reading
(2) to use reading as a leisure-time activity
(3) to be able to do the reading required in one 1 s chosen vocation
(4) to be better informed and more intelligent with reference to
one's citizenship responsibilities 3
Bond and Tinker define the goal of the reading program in this way.
The over-all goal of reading instruction is to help each pupil
to become as al?le al;lc;l (l.S d.iv~r(3ifi~d a .reader a(3 his capabilities,

3 Ruth

Str~ng anc;l Donald M. Lindquist, The Administrator and the

Improvement of Reading (New York: Appleton-Century-Crofts Inc. 1960), p. 53

4

5

the available facilities, and the instructional program permit. 4
The remedial reading program has a part to play in helping to
achieve these goals, and it directs its principles and practices toward
their realization.

In particular it is the objective of the progra.:-:r1 to

create an atmosphere of optimism regarding the child's reading, and
to develop a favorable self concept.

The attitude

toward self and

reading which has formed while failing in reading are often inhibiting
factors in the remedial situation.
It is an objective of the remedial reading program to impart a

love for reading and to provide experiences which will expand and intensify
each child's interests. 5 Consideration is given to the development of
attitudes and tastes for good literature, and a proper balance of the
different types of reading is encouraged.
It is the objective of every remedial reading teacher to develop

certain word recognition skills.

This involves the mastery of a larger

sight vocabulary, and the development of the ability to analyze words.
The development of phonetic analysis includes knowing the sounds of
consonants, vowels, word blends, dipthongs, and digraphs.

Structural

analysis involves the skill of recognizing root words, prefixes, suffixes,

4 Guy L. Bond and Miles A. Tinker, Reading Difficulties, Their
Diagnosis and Correction (New York: Appleton-Century-Croft Inc. 1957), p.23-27

5

Paul and David Kopel Witty, Reading and the Educative Process
(New York: Ginn and Co., 1939) p. 59.

6

and compound words.

The last word recognition skill to be listed in

this paper is the development of skills and techniques in spelling.
Another objective of the reading program is concerned with the
development of skills of understanding in terms of meaningful vocabulary
development and reading in thought units.

The program also develops

the more complex comprehension skills such as skimming materials to
get general ideas, noting details, finding important facts, and noticing
the logical order of events.

Finally, it is the objective of the remedial

reading program to develop critical reading and logical reasoning.
An effective reading program develops various study skills.
A knowledge of how to find information, how to read graphic materials,
and how to use the table of contents and index of books are very important
in learning to read.
This paper will discuss many other aspects of organizing a
remedial program.

The first one, the staffing of the program, will deal

with qualifications of the special reading teacher and the roles of the
classroom teacher and other personnel.
for instruction will be treated.

Next, problems of organization

This will include the criteria for

selection of students, and problems of scheduling and grouping. Consideration
will be given to the various ways the program can be housed, the physical
plant which will accommodate the program.
An effective remedial reading program will provide for the continuous evaluation of the program.

Therefore, this paper will list and

7

discuss types of evaluation which can be used to show evidence that
the objectives of the program have been reached.
11

Reading instruction and reading materials are very important to

the success of the remedial reading program.
objective, such a program strives

11

Therefore as a final

to provide an orderly, systematic

series of silent and oral reading experiences in accordance with the
ability of each poor reader.

11

6

Staffing
The success of the remedial reading program depends upon the
cooperation and interrelations of many people.
advice to administrators who are planning a new

1.

2.

3.
4.

5.

Traxler gives this
program~

In inaugurating a new program the administrator should
be certain to involve the teaching staff, since the teachers
are ultimately responsible for making the program work.
As new personnel come into the school, they must be
thoroughly briefed on all phases of the program- -its goals,
how referrals are made, and each teacher's role and
responsibility in the total effort.
All teachers should be conversant with both the goals and
the limitations of the program.
The remedial instruction must not be an ego threat to the
pupil. It might be construed as a punishment if it is tacked
on the end of the school day or if it takes the place of play,
recess periods, or any other activity which the child values.
The instruction should have regular curriculum status and
should be integrated with all school goals in the teaching
of reading.

6 Paul and David Kapel, op. cit., p. 59.

8

6.

7.

8.

9.

Releasing a teacher for remedial work at the expense of
increasing the class size of other teachers may result
in unconscious resentments against the program.
If a special program is inaugurated, it is important to
11 take parents along. 11
The basic criterion as to whether there is a program is
whether the teacher or teachers have time to prepare
lessons and materials.
Where a special program or out-of-class teaching exists?
there should be a clearly understood method of referral.

The characteristics, responsibilities, and the working in general
of those directly involved in the remedial reading are discussed below.

Supervision of the Program
In many instances the corrective program is initiated by the
superintendent, to whom the remedial reading teacher is directly
responsible.

Ruth Strang

and Donald M. Lindquist define the admin-

istrator's responsibility with regard to the whole reading program.
Although no one expects the administrator to be a reading
specialist, he does need to know enough about the development
of reading proficiency
(1) to select competent consultants and
the best qualified teachers he can obtain . . . (2) to organize his
school program to provide for effective reading instruction, and
create a school atmosphere conducive to learning for all students
and (3) to help his staff continually grow in their ability to teach
reading effectively through study groups, workshops, faculty
meetings, and. individual and group conferences. 8

7 Arthur Traxler, "Current Organization and Procedures in
Remedial Reading," Journal of Experimental Education, XX (1952},
pp. 305-312.
8 Ruth Strang and Donald M. Lindquist, The Administrator and
the Improvement of Reading. (New York: Appleton-Century-Crofts, Inc.,
1960), p. 3.

9

Certainly the superintendent should supervise to the extent that
he delegates specific responsibilities for the supervision of the instruction
in reading on all grade levels and the remedial reading class. Austin
and Morrison, in the study of 795 schools, reveal some disheartening
facts concerning the supervision of special services.
By and large, except where a reading center or clinic was in
charge of some one person, there appeared little supervision of
the special services. Relatively few of the persons who were
assigned the major responsibility for supervising these services
reported that regularly scheduled conferences were held with the
reading staff to discuss the ongoing programs. The same was
true for scheduled observations. For the most part, supervision
consisted of infrequent informal conferences or an occasional
visit.
The chief reason given for this meager supervision was the
lack of time. General elementary supervisors under whose jurisdiction such reading programs often fell, and even reading
consultants, frequently maintained that there was no close supervision of the special reading programs because of their other
responsibilities. Principals, likewise, reported that their
"numerous responsibilities 11 did not allow them sufficient time to
supervise these programs (11 I just look in, I don't supervise"). Or
some offered a reason similar to that of the principal who professed,
"I don't know anything about remedial reading, so I don't go near
the teacher, let alone supervise her. 11 9

Special Reading Teach er
Administrators must choose their remedial reading teachers
in accordance with certain criteria.

Harris provides some as he·

descril:Jes tJ:iis teach.er a13 a person.

9Mary C. Austin, Coleman Morrison, The First R. (New York:
The MacMillan Company, 1963), p. 127.

10

The most important single characteristic of a good remedial
teacher is that she has a real liking for children- -A good remedial
teacher has a manner which conveys a note of optimism and good
cheer to the children--A good remedial teacher is also sensitive
to the emotional needs of the children. 10
It has been a difficult task to secure remedial reading teachers

having the qualities listed above, who also were skilled in identification,
diagnosis, and techniques of correction in reading disability.

Never-

theless, teachers are employed, some under the supervision of the
superintendent, others directly responsible to a reading supervisor, and
many under no guidance whatsoever.

The findings of Mary C. Austin

and Coleman Morrison confirm these statements.
Observations confirmed the questionnaire responses that not
uncommonly teachers find themselves confronted with the responsibility and challenge of undertaking a program of remedial reading
without the advantage of specialized training or any adequate
orientation to their task. Since the whole area of identification,
diagnosis, and remediation of reading disability cases is such a
vast one, responsibility for it should be entrusted only to those
with the appropriate education and experience. It is very easy to
understand why classroom teachers become frustrated when they
are asked to undertake this task. 11

Role of the Classroom Teacher
Essential to the success of a remedial reading program is the
cooperation and total involvement of the classroom teacher.
10

It is

.
Albert J. Harris, How to Increase Reading Ability (New York:
David McKay Company, Inc., 1965), p. 280
11 A ustin
. op. cit.,
.
p. 1 1 7

11

.

recognized that the classroom teacher is also a remedial reading teacher.
His duty is to determine where the child lost his way, to get back to his
point of departure, and help him move forward. 12 Although every classroom teacher must do remedial teaching if he adapts his regular
developmental reading program to all of the individual differences in
his class, he should know when to call for help.

Tinker expresses this

idea in this way.
The teacher should strive for early detection and maximum
prevention, but give a loud call for help when the techniques at
his command do not produce satisfactory results. 13
As soon as a child has become recommended for special help
in the remedial program, the classroom teacher must set the stage
for its introduction.

It will be the objective of the regular teacher to

present the remedial reading program as an opportunity free from stigma.
He will also show optimism by assuring the child that he can be helped.
Ruth Strang

emphasizes the importance of this conditioning by the

teacher.
It is very important to introduce the class to the pupils as a
special opportunity for those who have the ability to read better.
There should be no stigma attached to being in the Special Reading
Class. In many schools the word ''remedial" is not used. These
classes are.called Special English, Reading Improvement Classes,

12 Zintz, ~· cit., p. 20.
13
Miles A. Tinker, Teaching Elementary Reading .(New York:
Appleton-Century-Crofts, Inc., 1952), p. 207.

12

Small English Classes or other names that avoid suggesting something is wrong with the children enrolled in them. 14
The regular teacher will have frequent conferences with the
remedial reading teacher as soon as her pupils have been placed in the
remedial program.

He should acquaint himself with the results of the

diagnostic test given by the remedial teacher or the consultant, and a
copy of the child's specific weaknesses should be made available to
him.

This will be a valuable reference in his day-by-day workings with

the retarded reader.

Other Personnel
The success of the remedial reading program depends to a
great extent upon the cooperation of many people.

In the area of diagnosis,

Harris describes how this total involvement works.
Special provisions for diagnosis should be made. At the first
level, a reading consultant or remedial teacher can make an
intensive analysis of the child 1 s reading performance and can outline a specific program of corrective instruction for the classroom
teacher to carry out. At a second level the child may be ref erred
to a school psychologist for testing of intellectual and personality
characteristics, and to an eye specialist or other medical services
for study of possible health problems. At a third level, it should
be possible to refer the child to a guidance or mental hygiene
clinic where an intensive social, psychological, and psychiatric
stµ9,y,ca:q. :be. maqe ..15

14 Ruth Strang, Helping Your Children Enjoy Reading (New York:
E. P. Dutton & Co., Inc., 1962), p. 71.

15

.

..

Harris, EE· cit. , p. 46.

13

The librarian can be a great asset to the reading program
suggesting books for various fields of interest.

To the reading teacher

he also serves as a resource person supplying visual aids in the form
of films, records, and film strips which are relative to the material
being taught.
More should be said, at this point, regarding the role of the
reading consultant towards the reading program.

This teacher is some-

times employed as a coordinator of all reading activities, working with
and through teachers, conducting workshops, study groups, and ins ervice courses in reading.

He also works closely with the remedial

reading teacher in an advisory capacity.
There is close cooperation between the guidance department and
the remedial reading program.

A skillful counselor may confer with

the retarded reader and obtain information about conditions that are
causing reading difficulties.

When a busy remedial reading teacher

needs an intelligence test given in order to evaluate the reading capability
of a child, quite often the guidance counselor will do this.
The school nurse provides information relative to case histories,
administers vision and hearing tests, and visits in the homes during
follow-up cases.

Often the nurse takes a child to the doctor.

A secretary, or an aide is a very important part of an effective

14

reading program, for he assumes many of the bookkeeping tasks which
accompany the program and frees the teacher for his instructional
duties.

It is evident that many people are involved in the smooth

operation of the remedial reading program and it is a wise administrator
who realizes this and enlists these special services whenever possible.

Organization for Instruction
Those who are responsible for the planning of the remedial
reading program must be concerned with organization for instruction.
They must make decisions regarding such aspects as selecting the
pupils, scheduling the classes, and grouping.

They will make provisions

for the housing of the program and for the necessary bookkeeping.
Where these aspects of organization are instituted in the light of definite
objectives, much can be done to insure the success of the remedial
reading program.

Selection of Pupils
The new remedial teacher usually finds that the number of
pupils who need help far exceeds the number that can be cared for in an
effective remedial reading program.

If an attempt is made to take all,

this generally ~eans giving th.e. r~ght kinq of h~lp to none. 16

16 H arr1s,
. .£E.· cit.
. , p. 2 99

15

When the number of pupils that can be given special attention is
limited one should .try to give preference to those whose ability iri reading
is farthest below their potentialities.

This is usually done by comparing

the child's reading age with his mental age.

Albert J. Harris suggests

the degree of discrepancy which should exist before the child is considered
a retarded reader and qualifies for remedial reading.

A child 1 s reading ability should be at least six months below
his intelligence level before one can be reasonably confident that
his reading is definitely below expectation. A safe rule to follow
is to select cases for remedial teaching in which reading is at
least a year below the grade norm, and the difference between
reading age and mental age is at least six months for children in
the first three grades, nine months for children in grades four and
five or a year for children above the fifth grade. 17
To select remedial cases effectively it is necessary to calculate
the mental age of the child; the level of learning at which he is capable
of functioning.

Then this must be compared to his present reading status.

The Harris formula for determining the mental age of a child is as
follows!
To do this, take the child's present chronological
multiply by his IQ, remembering that this is really a
hundredths. For example, Wallace who is 9 years 3
and obtained an IQ of 86 last year, has an estimated
age of 7 years 11 months (9. 25 x. 86 ""7. 945). 1 8

age and
decimal with
months old
Present mental

There are other for:i:nulas. whicl;i are popular amo.ng reading

17 Ibid.,p. 299.
18 Harris, £E.· cit., p. 299.

16

specialists.

Bond and Tinker recommend the following one: years in

school multiplied by IQ plus one year.

So for a child with an IQ of 75 at

the end of the second grade their formula gives 2 x. 75

+1

: : : 2. 5 or

middle second grade. l 9
This formula has been criticized by Harris as setting high
expectancies for the dull and low ones for the bright.
Monroe computes reading expectancy through the use of a
reading index, which is based on the average of mental age, chronological age, and arithmetic computation age. 20
In applying any formula teachers must consider the circumstances
unique with each case.

Harris explains these special considerations.

The child must have had a reasonable time to get started in
reading; one would not apply any of these formulas before the end
of at least one year of instruction. The accuracy or validity of
both the capacity measure and the reading measure must be taken
into account.
Reading capacity can be indicated by intelligence tests which
do not involve reading skills and by tests designed to test listening
comprehension. The Durrell-Sullivan Reading Capacity Test
(grades 2-6) correlates better with the Stanford-Binet than some
good group IQ tests do. The diagnostic batteries by Gates and
Durrell include tests intended for estimating reading capacity, for
individual administration. The Sequential Tests of Educational
I>ev~lopment include .a Li~tening Test from fourtJ;1 grade up, and

l9Bond and Tinker,

~· cit., p. 76.

20 Marion Monroe, Children Who Cannot Read (Chicago: University
of Chicago Press, 1932), Ch. I,pp. 1-33.

17

the Auditory Comprehension Test of the Diagnostic Reading Tests
and the Brown-Carlsen Listening Comprehension Test can be
used in high school and college. 21
The classroom teacher's opinion is also a factor in selecting
students for remedial help.

Those teachers in grades above the second

are asked to recommend pupils who seem to need remedial help, and
these students 1 records are studied and evaluated before admittance
into the program.
Another factor to be considered in selection of pupils is age and
grade placement.

For many children who need remedial help the

third grade is an appropriate starting place, giving the child two years
in which to take hold with the best help the classroom teacher can give. 22

Scheduling
Since the time of day seems to have relatively little effect on
the learning ability of children, special remedial reading periods may
be scheduled for any time that is convenient. 23 Harris gives some
timely advice concerning scheduling.
It is desirable to arrange the groups so that the children in
one group are at about the same level of reading ability, although
it is not necessary. It is al.so. desirable to _avoicias fct.r as possible

21 H arr1s,
.
2.E.·.
22
23

"t
~

, p. 299 .

Bond and Tinker, 2.E.· cit., p. 77.

Albert J. Harris, Increasing Reading Ability (New York:
David McKay Company, Inc., 1965), p. 303.

18

any encroachment on the time required for other necessary activities.
The best time to give a child a remedial lesson is the period when
the rest of his class is having reading or literature. One should
try to avoid interference with lessons in other basic subjects such
as arithmetic. It is also inadvisable to schedule remedial reading
at the expense of shopwork or physical training, as those may be
the only parts of the school day that the disabled readers really
enjoy.
Like any other form of systematic teaching, remedial reading
should be scheduled at regular, frequent intervals. One cannot
usually expect to get good results if one sees a child only once a
week. The length of the period, in most cases, should be about
forty-five minutes. Periods shorter than that are not as effective
because too large a proportion of the time is spent in getting started
and in clearing up. 24
Miles V. Zintz has this to say concerning scheduling of a
remedial reading program.
In planning time for instruction, the corrective reading class
must be a part of the regular school day, just as all other reading
instruction is given during the regular working day. It should
not embarrass the child and it should not substitute for enjoyable
activities like recess and physical education. 25
H. Alan Robinson offers a bit of warning to reading consultants
as well as remedial reading teachers concerning the scheduling of
students for remedial work.
A great deal of care must be exercised in scheduling students
for remedial work in order not to 11 step on toes 11 or inconvenience
teachers. It is important, therefore, that the remedial reading
teachers become thoroughly acquainted with the daily program.
Even then, there may b.e conflicts between remedial schedules and

24 Ibid., p. 304.
25 Miles V. Zintz, Corrective Reading (Dubuque, Iowa: Wm. C.
Brown Co., Inc., 1966), p. 67.

19

the schedules of homeroom or other classes. It is impossible to
meet every situation ideally, and compromises will in many cases
need to be worked out with the help of the administrators and
teachers. It may also be helpful to discuss some of the problems
with the students involved, in an effort to have them understand
the total situation and take some initiative for their own programs. 26
The above author lists six tips for scheduling remedial
instruction.

1.
2.

3.

4.

5.

6.

The basis for selection and scheduling must be fully explained
to all teachers.
Every effort should be made to screen and select students for
remedial instruction during the spring so that no time is lost
in the fall.
Spring or summer scheduling of remedial classes, especially
at the secondary level, will permit grouping on the basis of
need and assure a priority spot in the master schedule.
Groups will fluxuate in size, depending on need and physical
facilities. There is no one best size. Some students will
need individual tutoring for a time. Most remedial groups,
however, should not contain more than seven students.
Instruction should last from thirty to forty-five minutes,
depending on age, concentration ability, and reading weaknesses.
Instruction should take place daily when feasible. It should
rarely be given less than three times a week. The scheduling
of remedial cases once a week is difficult to justify. 27

Size of Group
Many have been fortunate in keeping the size of the remedial
groups down to between two and five.

They are mindful that best results

come wh~n wc;:irking with i;imaJl groups; that t,her.e is n.ot oply ap economy
26

H. Ala.n Robi11s on and Si~11ey J. Rauch, Guiding the Reading
Program. A Reading Consultant's Handbook (Chicago: Science Research
Associates, Inc., 1965), p. 60.

27R o b"inson,
. .£E.· cit. ' p. 62.
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in this situation but also there is a definite psychological advantage.
The group is small enough for each child to receive individual attention,
yet retains many of the desirable features of a classroom situation.

It

is usually good for a child to know that he is not the only one who has a
disability, and he can take courage and inspiration from the progress
of other members of his group.

There are times when there is a

definite teaching advantage to small groups as opposed to strictly
individualized instruction.

In many exercises and drills the children

can work in pairs or can take turns at testing each other, thus relieving
the teacher of some routine work and giving more time for planning,
testing, and other necessary work.

Games can be introduced which

require the participation of more than one.

It has been recognized,

however, that some children possess such a severe reading disability
that they are unable to function in even a small group, and they need
the exclusive attention of the teacher.

If possible, they should be started

with individual help and worked into a group as soon as they are ready.

Facilities
In planning for an effective remedial reading program, much

thought must be given to budgeting and arranging for the accommodations
in terms of plant facilities.
planning~

Robinson and Rauch suggest this type of
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The reading consultant should seek agreement on a sufficient
budget for all aspects of the reading program. He should anticipate possible budget increases as the program expands; and,in
planning for both present and future needs, he should consider
the costs of clerical assistance, materials and supplies, and
additional professional personnel. Also,to be determined are
the school's physical needs, such as classroom space, office
space, and storage facilities. 2 8
In considering housing, the ideal location is a large comfortable
room away from the din and confusion which accompanies a band room
or gymnasium.

It should be spacious enough to include a quiet brousing

area and booths for the reading machines.
The problem of establishing several centers could be solved
by a reading laboratory on wheels; a large trailer called a Readmobile
fully equipped and driven to each area.

It could be patterned after the

reading clinics which Bracken describes.
One of the latest ideas relative to reading clinics is that of
making the clinic mobile, equipping a trailer as a clinic and taking
the clinic to the students, rather than the students to the clinic.
One such trailer operating in New York state is called The Rolling
Reader. A unit in Nova Scotia, designed by Harold Nason and
Stanford Taylor, is referred to as the Mobile Reading Instruction
Center. The latter is equipped with eight cubicles running down
one side of the trailer and eight listening posts, study skills
materials bank, and teacher's desk on the other. Equipped with
storage cabinets and book shelves, it also boasts of its own furnace,
first aid cabinet, and sinkr 2 9

28 Robinson and Rauch,

~

cit., p. 15.

29 Dorothy Kendall Bracken, 11 The Reading Clinic as an Educational
Service,11 The Reading Teacher, XX (March 1967)., p. 535
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Records
The remedial reading teacher should have a separate manila
folder or a large envelope for the records of each child.

In this should

be kept the personal history, the results of all tests and other diagnostic
studies, a preliminary diagnosis of each child's instructional and other
needs, an outline of the teaching plan to be followed, and records of the
progress of the work.

The General Data Sheet used by the Casey

Community Unit Schools is included in this paper on page 6 5 of the
Appendix.
A remedial reading instructor motivates his children when he
encourages them to record the results of various activities.

Below are

examples of this type of motivation.
A bar graph for recording weekly spelling scores (classroom
achievement)
Charting the results of the SRA Power Builders
Recording rate of progress on the EDL Controlled Reader
Graphing progress of exercises in Skilltexts of Barnell Loft Series
Keeping record of library books read
Making a general achievement sheet.
Reports
The success of the remedial reading program greatly depends
upon the contact and communication between the remedial teacher, the
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classroom teacher, the superintendent, and the parent.

A variety of

communication methods should be employed, and high on the list is the
bulletin.
Some probable titles for bulletins which could be distributed to
parents at a PTA meeting, a parent conference, or a reading workshop
are:

"Questions You've Asked About Reading Instruction,

Proper Perspective,

11

Approaches to Reading.

"Who is the Retarded Reader?

11

11

"Phonics in

or "New

11

A second type of useful printed material serving as a report is
the form letter regarding remedial referrals, conferences, or progress
reports. Such letters should be distributed to parents as the occasion
demands.
One of the reading teacher 1 s greatest informational opportunities
is offered by the news media in general and the commercial newspaper
in particular

. . A good channel for this information is the newsletter

sent out by the school to the various media.
Book list, the third type of printed material, should be geared
to reading and interest levels.

Their distribution can be handled at

grade-level meetings, book fairs, PTA meetings, and the local library.
There are forms of oral reports which should be considered by
the remedial reading teacher.

He may be called before public meetings,

especially PTA meetings, to report on and discuss various facets of his
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special reading program.
reading teacher.

Panel discussions may include the remedial

He may be asked to explain various new approaches

to reading, or to discuss what has helped children most in the remedial
reading program.

Finally,

he may give the community an opportunity

to observe planned lesson demonstrations.

CHAPTER III

EVALUATION

The evaluation of a reading program involves considerably more
than the collection of scores on reading tests.

It means arriving at

judgments about the degree to which the objectives of the reading program are being achieved.
from various sources as
ardized tests.

A resourceful teacher will use information
he evaluates.

He may use data from stand-

He may also observe the pupil performance during reading

lessons, workbook exercises, evidence of reading interests derived
from discussion periods or written compositions, reports on independent
reading, .success in using subject matter textbooks, and so on.

The

important thing is to have some usable evidence concerning the degree
to which each important objective is being reached.

Another thing to

remember is that the evaluation should be continuous; not just at the
beginning and on the last day.

Standardized Tests
The mental ability is most often used as the basic criterion
against which to compare the child 1 s reading ability in order to judge
the existence of the reading disability. 30 Standardized mental tests are

30 Bond and

Tinker,~

cit., p. 75.
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used to determine the mental age or grade which is the key to his
reading expectancy.

Intelligence Tests
These may be verbal group mental tests, nonverbal group tests,
or individual mental tests.

Bond and Tinker evaluate these three tests

as they apply to the remedial reading program.
The group verbal tests are themselves to a great extent, reading
tests and therefore the poor reader cannot demonstrate his true
mental ability. The advantages of this type of test are that they
can be given in large groups, and the results are useful in making
some comparisons for able readers. '.They are worse than useless
in the case of poor readers because the results are often considered
accurate.
Nonverbal group tests are often used as a criterion for determining reading expectancy of children. These tests can be given to
large groups and therefore save a great deal of testing time. They
are useful in selecting childre:n who have a marked discrepancy
between their mental age and their reading age.
Individual Mental Tests. These are the most suitable measures
of mental growth to be used with reading cases. The StanfordBinet and the Wechsler Intelligence Scale for Children are the most
popular and useful tests of this type.
Individual Performance Tests. These are useful additions to
other tests for supplying information to be used in the diagnosis of
certain types of reading problems. They aid in getting a measure
of the mental ability of children who are hard of hearing, who have
marked speech difficulties, or who have other handicaps. These
tests have the same limitations as other individual tests, since they
are time-consuming and require trained examiners. One further
important limitation is that they do not emphasize the verbal aspects
of intellectual growth. 31
The following group tests are recommended for use near the end
of kindergarten or beginning of t.he first grade.

31 Bond and Tinker,~ cit., p. 75
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Pintner-Cunningham Primary Test,
Detroit Beginning First Grade Intelligence Test,
California Test of Mental Maturity, Pre-Primary Battery (long
or short form)
Kuhlmann-Anderson Intelligence Tests, grade IA 32
The results of these tests are useful with third grade remedial
reading students or second grade retainees who may have been included
in the corrective program.
From the fourth grade up, most group intelligence tests present
all or most of their questions in printed form.

Therefore, on these

tests the poor reader has difficulty reading the questions and so he
often makes a low score even if he has average or superior intelligence.
Listed below are some of the tests which are subject to this criticism.
National Intelligence Test,
Hermon-Nelson
Otis Self-Administering,
Otis Quick Scoring Beta
Pintner General Ability Verbal Series
Terman Group Test
Terman-McNemar33
In order to avoid judging a child's intelligence entirely on the
basis of printed questions, a number of tests have been constructed
so as to include a part which requires reading and a part which does
not require reading. Tests which have this type of organization are:
California Tests of Mental Maturity, Elementary (grades four
to eight),Intermediate (grades seven to ten), Advanced (grade
nine to aqult),
32
33

..
Harris, EE.· cit., p. 223
Harris, EE.· cit., p. 224
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Pintner-Durost Elementary Test, Reading Content and Picture
Content (grades two to four)
Pintner Intermediate Test, Verbal Series and Non-Language
Series (grades five to eight),
Lorge-Thorndike, Verbal and Non- Verbal Batteries 34

Achievement Tests
Often the results of achievement tests given in the classroom
are compared to mental capacity derived from intelligence tests to
determine reading disability.

It is therefore important to a remedial

reading teacher to be informed concerning standardized reading and
study skill tests.

The following are standardized tests suitable for

measuring reading ability.

The * indicates tests which can be considered

achievement tests.

Elementary Level Tests:
*California Reading Test, Primary (Grades 1-4), Elementary
(Grades 4-6), Los Angeles: California Test Bureau. (Survey)
Diagnostic Reading Tests, Lower Level (Grades K-4, 4-6),
Mountain Home, North Carolina: The Committee on Diagnostic
Tests, Inc. (Analytical)
>!<Durrell-Sullivan Reading Capacity and Achievement Test (Grades
2-6), New York: Harcourt, Brace and World, Inc. (Survey)
>!<Gates Advanced Primary Reading Test (Grades 2-3), New York:
Bureau of Publications, Teachers College, Columbia
_University. (Survey)

34Harr1s,
·
.£E.·

"t
~,

p. 224 .
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>!<Gates Basic Reading Tests (Grades 3-8), New York: Bureau of
Publications, Teachers College, Columbia University. (Survey)
>!<Gates Reading Survey (Grades 3-10), New York: Bureau of
Publications, Teachers College, Columbia University.
Gilmore Oral Reading Test (Grades 1-8), New York:
Brace and World, Inc. (Individual)

Harcourt,

Gray Standardized Oral Reading Paragraphs (Grades 1-8),
Indianapolis: The Bobbs -Merrill Co., Inc. (Individual)
Iowa Every Pupil Tests of Basic Skills, Test A, Elementary
(Grades 3-5 ), Geneva, Illinois: Houghton Mifflin Co. (Analytical)
>:<Iowa Silent Reading Test, Elementary (Grades 4-8), New York:
Harcourt, Brace and World, Inc.
>!<Metropolitan Reading Test, Primary (Grades 2-3), Elementary
(Grades 3-4), Intermediate (Grades 5-6), New York: Harcourt,
Brace and World, Inc. (Survey)
Roswell-Chall Diagnostic Reading Test of Word Analysis Skills,
(Grades 2-6), New York: Essay Press.
>:<Sequential Tests of Educational Pro gr es s, Reading (Grades 4-6)
Princeton: Cooperative Test Division, Education Testing
Services. (Survey)
SRA Achievement Series: Work Study Skills (Grades 4-6 ), Chicago:
Science Research Associates. (Analytic)
>!<SRA Achievement Series: Reading, (Grades 2-4, 4-6 ), Chicago:
Science Research Associates. (Survey)
>!<Stanford Achievements Tests: Reading, Primary (Grades 1-3 ),
Elementary (Grades 3-4), Intermediate (Grades 5-6), New York:
Harcourt, Brace and World, Inc. 3 5

35 Bond and Tinker, op. cit., p. 165.
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Diagnostic Tests
These are sometimes called analytic tests, and are designed to
give a more detailed analysis of silent reading. Bond and Tinker have
this to say about group diagnostic tests:
They are superior to the general survey test for diagnostic
purposes in that they provide a profile of silent reading abilities.
Examination of such a profile reveals strong and weak areas in a
pupil's repertory of the abilities measured in the subtests. Some
diagnostic tests have a small number of subtests, others a large
number.
Typical examples of analytical tests which are useful in identifying
individual needs are:
(1) at the primary level,. Progressive Reading Tests and Ingraham
Clark Diagnostic Reading Tests;
(2) at the intermediate and higher levels, the Dvorak and Van Wagenen
Diagnostic Examinati.on and Silent Reading Abilities, Gates
Basic Reading Tests, the Diagnostic Reading Tests issued
by the Committee on Diagnostic Reading Tests, and the
Bond-Clymer-Hoyt Developmental Reading Tests. 36
Although group tests have their appropriate uses in diagnosing
reading deficiencies, with many disability cases, however, a more
detailed and extensive procedure appears necessary.

This is indeed

true with the more severe cases of disability, particularly those of long
standing.

The Durrell Analysis of Reading Difficulty, Monroe's Word

Discrimination Test, The Gates Reading Diagnostic Tests, and the BondClymer-Hoyt Silent Reading Diagnostic Tests are representative of this
group of tests.

37

36 Ibid., p. 168
37 Ibid., p. 170
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So much for Standardized Diagnostic Tests.

When a detailed

diagnosis of reading difficulty is called for, the examiner should chaos e
the most appropriate technique for the case at hand.

Informal Testing

Although the diagnosis of reading ability and deficiencies is best
achieved through using standardized tests and procedures, it is possible
to do all this in a very informal manner,

This type of evaluation may

take the form of graded basic textbook material, check lists, inventories,
anecdotal records, interviews, or observations.

Graded Basal Reading Testing
Bond and Tinker describe this technique in detail:
The series should be one which the child has not used before.
Selections of 100 to 150 words are chosen from each successive
book in the series. For any level, e.g. grade 3. 0 select material
at about 20 pages from the beginning of the first book at that grade.
Similarly for half-way through a grade (grade 3. 5, etc.) select
material near the beginning of the second book for that grade. A
few questions involving both some ideas and some facts are constructed for each selection. After the pupil has read at an easy
level, he is asked questions based on its content. If material is
not handled easily he is moved back to a still easier level.
The child 1 s level is determined in this way. The independent
level is ascertained from the book in which the child can read with
no more than one error in word recognition (pronunciation) in each
100 words and has a comprehension score of at least 90 percent.
The instructional reading level is determined from the level of
the book in which the child can read with no more than one wordrecognition error in each 20 words and has a comprehension score
of at least 7 5 percent.
The frustration reading level is identified from the book in which
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the child "bogs down" when he tries to read. He reads orally
without rhythm and in an unnatural voice. Errors and refusals
are numerous. Tensions are manifest. 38

Check Lists
This is a very effective device for identifying oral reading
errors.
for.

It is a prepared typewritten sheet containing bad habits to look

When a deficiency is noted the teacher places a check on the line

to the left of it.

A sample copy of a check list is found in the Appendix.

Inventories
Detailed questionnaires are useful for accumulating data concerning
the interests of children.

For samples of this type of informal evaluation

see the appendix.

Anecdotal Records
This technique may take the form of a daily log of observations
of reading habits, evidence of progress, strengths, and weaknesses,
changes in attitudes and tastes, and the like.

This is a very effective way

of achieving continual evaluation and diagnosis of reading difficulties.

Interviews
As soon

~s

rapport has peen

e.st~blished

38 Bond and Tinker, ..£E.: cit., p. 172.

between the teacher and

33

child, a friendly, confidential interview is in order.

It is at this time

many interests are discovered which will aid in the choice of reading
materials.

Interviews with parents are also very necessary to the

success of the remedial reading program, and they must be planned well.
Robinson and Rauch suggest the following approaches to the parents at
such conferences:
1.
2.

3.

4.

5.

6.

7.
8.

Prepare carefully for the conference.
Be a good listener .
. Use part of the conference,
especially the first part, to learn about the student from
the parent. Much important information about interests
and reading habits can be gained l.n this way. On the other
hand, the parent comes to realize that the teacher is interested
in his child and the child's family.
Answer questions completely. Make answers as concrete as
possible. Let suggestions for specific solutions to problems
grow out of mutual discussion.
Be positive. Be sure the parent understands your major
points. Begin and end the conference with positive rather
than negative comments.
Ask the parent for help. Parents are usually pleased to
cooperate and especially gratified to know the teacher wants
to help. They may be able to off er help with certain problems
related to attitudes or even to performance in reading.
Be tactful, but realistic. If the student is reading about
three years below expectancy level, say so. Evasion or the
glossing over of facts will only result in poor public relations
at some other time.
Keep the vocabulary simple. The goal is understanding.
Invite parents to observe reading lessons. Such visits
should be planned beforehand and followed by a discussion. 3 9

Much of the stiffness which sometimes accompanies a first
conference may be avoided by a teacher's visit to the home, and this must

39 Robinson and Rauch, ££· cit., p. 7.
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simply be a

11

get to know you and let you see the teacherlf visit.

opening remarks can go like

this~

11

The

You know John 1 s been having some

trouble with his reading and we 1 re working together on it.
cooperative and I enjoy him thoroughly.

11

He is so

At a later interview the child 1 s

difficulties may be discussed, the mother 1 s help inlisted and plans for
continued evaluation of the child 1 s progress made.

Observation
A very simple and effective way to discover changes in the
abilities and attitudes of children is by watching their daily performance,
and making notes of them on a handy clip-board.
The combination of these tools of evaluation should make for a
very effective remedial reading program.

CHAPTER IV

METHODS AND MATERIALS

To accomplish the goals of the remedial reading program the
teacher must consider carefully his methods and materials (to be used
to correct the reading disabilities which have been discovered after a
thorough diagnosis.) Harris makes an interesting analogy of this fact.
When a car is towed into a garage out of commission, a good
mechanic tries to find out exactly what has gone wrong with it,
to locate the particular part that is defective,or to discover what
adjustments are to be made. Effectiv·e remedial teaching is
similarly based first of all on an attempt to find out what is wrong
and in a similar way involve concentrated effort to improve the
phases of performance which are deficient. 40
Reading instruction and reading materials must be adjusted to
individual differences without regard to grade level placement of the
children.

Methods and materials must also be selected in the light of the

difficulties which cause retardation in reading.

Monroe classifies the

following difficulties:
I.
II.
III.
IV.
V.
VI.

Difficulties
Difficulties
Difficulties
Difficulties
Difficulties
Difficulties

4 0H arr1s,
·

~·

related to
related to
related to
related to
related to
relate<:l. to

"t
~·

the visual aspects of reading.
the auditory acuity aspects of reading.
the conceptual aspects of reading.
the motor aspects of reading.
methodological aspects of reading.
environmental aspects of rea<:ling.

p. 277 .

35

36

VIII. Difficulties related to emotional aspects of reading. 41
Much has been said concerning the best method to use in teaching
reading.

Should it be the ''look and say,

11

alphabet and phonics, the sent-

ence, story, linguistic,or the kinesthetic approach.
say concerning the currently recommended

Zintz has. this to

method~

Teaching reading today is an eclectic method, utilizing the
desirable facets of all the older methods. Emphasis is placed on
the meaningful nature of reading at all times. The child learns his
initial sight vocabulary by a word method. This is achieved through
chart reading, experience stories, labels in the room, blackboard
work, workbook lessons, and direct teaching on the part of the
teacher, of a specific list of words. The child reads in selected
series of basic readers to build systematically a larger and larger
sight vocabulary, but simultaneously with building the sight
vocabulary he learns many word attack skills. 42
The following current methods or approaches to reading are
briefly discussed as they relate to the remedial reading situation.

Some Methods- -New and Old

One of the primary responsibilities of the remedial reading teacher
is to be aware of new approaches or .methods in the teaching of reading.
He may wish to choose the best features of some of these methods in
the remedial situation.

Below are brief summaries of some of these

new methods in reading, which are followed
by
comments regarding
.
.
phonics.

41

.
. . . . .
Marion Monroe, Chi~dren Who Cannot Read (Chicago: The
University of Chicago Press, 1933), p. 105-110.
42M.l

.
es V. Z1ntz, Corrective Reading (Dub
· uque, I owa: W m. C .
Brown Company Publishers, 1966), p. 334.
1
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Linguistic Approach
This method stresses teaching the alphabet during readiness or
pre-reading stage, and the identification is made by letter name only.
This is followed by the introduction of words in pattern by reading and
then spelling, such as cat, rat, mat, or the pattern cap-cape, mat-mate,
pin-pine, or the arrangement beat, meat, seat.
Sight words are presented without spelling them, and new words
are used immediately in the context of oral and written sentences.
Next there is pro gr es sion to related story materials in the readers.
The linguistic approach lays claim to a strong oral and written
language program, emphasizing sentence patterns, grammar, syntax,
and the like. 43
Since a balanced remedial reading program is one which integrates
all the language arts, this approach is also one which can be used to
advantage in the remedial reading class.

Initial Teaching Alphabet (ITA)
The forty-four letter Initial Teaching Alphabet, known formerly
as the Augmented Roman Alphabet was designed by Sir James Pitman.
Its major contribution is in the learning of vowel sounds, an area of
word analysis in which .the beginning reader encounters much difficulty.
43

Sadako Tengan, "Experimental Procedures in Reading, 11 Recent
Developments in Reading. ed. H. Alan Robinson (Chicago: The University
of Chicago Press, 1965), Chap. VI, p.61.
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In ITA the long vowels, ae, ee, ie, oe, ue, are so designed that the
silent e is attached to the vowel to form orie symbol.

The conventional

vowels take on the short sounds, and new symbols, a combination of
two vowels, represent other sounds.
In the opinion of many authorities, this system which is intended
for use in the initial stage of reading instruction, has a high phonemic
consistency.

Therefore, it is a system which might well be adapted to

remedial reading.

Another point in favor of ITA is that the student

realizes an early proficiency in spelling and in writing sentences and
.
44
stories.

Kinesthetic Approach
In cases of extreme reading disability where conventional
methods have failed to produce improvement, the kinesthetic approach
may be of help.

An example of this approach could follow these lines.

Write the word with a crayon on paper in large size script,
or in print (letters approximately 2 inches high). The child traces
the word with his index finger, saying each part of the word as he
traces it. He repeats this as many times as necessary in order
to write the word without looking at the original one. When he
appears to know it, he writes it on another. sheet of paper. 45
The Programed Reading Approach
Th~ prog_ram~d

instruction (or programed learning) approach

44T engan, 2-E· 3-.:..,
't
p. 41 .
45

.
Harris, 2-E· cit., p. 217.
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analyzes a subject into its component parts and arranges the parts into
a sequential learning order.

At each step the student is expected to

make a response, which may or may not be written.

This material

may take the form of workbooks, textbooks, cards, or separate worksheets.

It may also be presented in a variety of so called teaching

machines.
This method lends itself to the remedial situation in that it is
different.

It appeals to the retarded reader also because of the

immediate check he can make on his res pons es.

Phonics Method
Harris describes this method as one where the sounds are
taught in isolation: one in which, for example, four or five consonants
are first taught and then a short sound of one vowel.

This is followed

finally with a blending of the sounds into a word.
Educators with impressive records have recently had some
favorable comments regarding phonics as an initial procedure in the
teaching of reading.

Ruth Strange has this to say;

Neglect of phonics has been the most popular complaint of
parents. At present phonics is in a state of flux. Two emphases,
however, seem evident: (1) sound-letter associations are being
introduced earlier and more directly, and (2) more time and
attention are being given to the teaching of phonics. Instead of
teaching fifty or one hundred fifty sight words to begin with,
teachers are calling attention immediately to words that begin
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with the same consonant sounds. 4 6
Nancy Larrick, former president of the International Reading
Association has this to say concerning a recent res ear ch on reading
methode:
Jeane Chall' s Learning to Read: The Great Debate is probably
the most important book on beginning-reading instruction to appear
in recent years. This three-year study, financed by the Carnegie
Corporation, could be one of the most constructive forces in
modern education of the young .
. After careful analysis of
experimental research interviews with authors of various reading
methods and materials, and visits to more than 300 classrooms
in the United States and England, Professor Chall presents overwhelming evidence in favor of 11 early stress on learning the code 11
rather than the initial emphasis on sight words and their meanings,
which is typical of basal readers. 4 7
Most writers believe that phonics has a definite place in the
remedial reading program, but that it is only one technique of word
attack and should be used in conjunction with many others.
As the resourceful teacher chooses his materials and methods
he

will be mindful of the factors which influence the acquisition of

reading.

A diagram of these factors presented by Heilman appears

the Appenclix.

in

48

46

11 Present Status of Reading Instruction, 11 Recent
Ruth Strang
Developments in Reading Proceedings of the Annual Conference on Reading
Held at The University of Chicago, 1965 ed., H. Alan Robinson (Chicago:
University of Chicago Press, 1965), Chap. XVIII, p. 211.

4 7 Nancy Larrick, 11 Goodbye Dick, Goodbye Jane,
Review (January 20, 1968), p. 63.

48

11

Saturday

Arthur W. Heilman, Principles and Practices of Teaching
(Columbus, Ohio: Charles E. Merrells, Inc., 1961), p. 173.
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Questions have been asked concerning how this remedial teaching
should proceed.

In the case of a severely handicapped reader what

should be done first in the plan of attack on these reading difficulties?
Dolch recommends this procedure.
1.
2.
3.
4.
5.

Go back where the child is rn reading.
Build and speed up a basic sight vocabulary.
Teach self help sounding.
Develop comprehension.
Give much easy practice. 4 9

Mc Broom adds two others.

I.
2.

Show the child his progress.
Plan for each child to feel confidence and success. 50

Criteria for the Select.ion of Materials
So much for methods and procedures, and now for some general
statements regarding materials of the remedial reading program.

In

regard to the selection of materials for correction of difficulties, Bond
and Tinker list four important criteria.
In selecting material for remedial work, the first and most
important consideration is that it must be of the proper level of
difficulty. The second is that it should be appropriate in type. The
third is that it should be the interest level of the child. Another
consideration in securing materials to be used in remedial reading
is that they should be abunc1ci.nt. 51
49

.
.
E. W. Dolch, A Manuel for Remedial Reading (Champaign, Illinois:
The Garrard Press, 1946), p. 12
50 Maude McBroom, 1 'Handling of Reading Disabilities;' The
Nation's Schools, (37:48, June, 1946.)
51 Bond and

Tinker,~

cit., p. 225.
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H. Alan Robinson and Sidney J. Rauch lists these criteria
for reading materials in their book, Guiding the Reading Program.

1.
2.

3.

4.

5.

6.
7.

8.

9.

10.

Materials should be selected and evaluated for suitability
in achieving the objectives of a reading program.
Materials should be selected and evaluated in relation to
a plan for continuous development. Materials directed toward
reading instruction should provide for development of a
systematic sequence of skills.
Materials used for skill development in supplementing a
basic program must be specifically related to the particular
skill in which a given student or group of students are
deficient.
Materials should be at the appropriate level of difficulty (in
terms of both skill and personal maturity) for the students
concerned.
Although all materials will not be of equal interest to all
students, materials should be chosen and evaluated in
accordance with realistic needs and interests of the student
or group of students concerned.
Materials should be selected and evaluated in relation to
broadening the students 1 intellectual and emotional experiences.
Practice materials should be appropriate to the purpose for
which they are used and should maintain a balance between
success and challenge.
Materials should be varied enough in content, type, length,
interest, and point of view so that students may have many
different kinds of reading experiences, including abundant
opportunities for voluntary reading.
The authors of materials for both instructional and recreational
uses should be experts in their field; authors of instructional
materials, in particular, should also be aware of the
developmental needs and interests of students.
Students should have the opportunity to select and evaluate
materials. These judgments by students are of value to the
teacher in his own selection and evaluation of reading materials. 5 2

52 H. Alan Robinson, Sidney J. Rauch, Guiding The Reading
Program (Chicago: Science Research Associates, Inc., 1965), p. 80.
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clothes, animals, trees, time, food, toys, people, furniture, flowers,
fruit, or meals.
There are also many games which are useful in establishing a
sight vocabulary.

The following are characteristic examples:

WORDO
SPIN THE WHEEL
OLD MAID
CLIMB THE LADDER
DOMINOES WITH WORDS
THIS AND THAT

DARTS
CROSSWORD PUZZLES
SPIN THE POINTER
FISHING
WORD HOSPITAL
TAKE 54

The tachistoscope can be used to get rapid exposure for the
sight words, and this can take the form of a hand-made device or a
Flash-X instrument.

Practice Materials for Word Analysis Skills
There are many sets of materials on the market, which develop
phonetic and structural analysis of words, and this independent material
can be quite helpful in the remedial situation.

Harris has high regard

for the following materials.
Building Reading Skills by Leila Armstrong and Rowena Hargrave,
Wichita: McCormick-Mathers Publishing Co.
Eye and Ear Fun, by Clarence R. Stone, St.Louis: Webster
Publishing Co.
Phonics We Use, by Mary Meighan, Marjorie Pratt, and Mabel
Halvorsen, Chicago: Lyqns .and C.arnahan ..

54 Harris,

~·,

cit., p. 381.
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Phonovisual Method, by Lucile D. Schoolfield and Josephine B.
Timberlake, Washington, D. C.: Phonovisual Products Co.,
Box 3504.
Phonetic Keys to Reading, by Sloop, Garrison, and Creekmore,
Oklahoma City: The Economy Co., 24 West Park
Phonic Skilltexts, by Mae McCrory and Pearl Watts.
Ohio: Charles E. Merrill Co.

Columbus,

Wo:tdland, by Eichler and Snyder,· Elgin, Ill.: The Continental
Press. A s:eries of six workbooks (Book A, B, C, D, E, F).
Functional Phonetics, by Anna D. Cordts, Chicago: Beckley
Cq,.rdy Co. A .manual for ear and eye training, Readiness for
Power in Reading.
Happy Times with Sounds, by Lola M. Thompson, Boston: Allyn
and Bacon Co.
Reading With Phonics, by Julie Hay and Charles E. Wingo.
Philadelphia: J.B. Lippincott Co.
Steps to Mastery of Words, by Nadine Fillmore, Aurora, Ill.:
Educational Service, Inc., P. 0. Box 10.
Remedial Reading Drills, by Thorlief G. Hegge, Samuel A. Kirk
and W. Winifred A. Kirk, Ann Arbor, Mich.: George Wahr,
Publisher. 55
The SRA Phonics Survey and Checklists and Programmed Reading
published by McGraw-Hill Book Company are also effective in phonics
instruction.

The exercise book, Working With Sounds, by Barnell Loft

was also used effectively with pupils from grades three to six.
w·ord analysis

is very closely related to spelling as here a

great emphasis is placed on learning word endings, suffixes, prefixes,
55

Harris, .9..E.· cit., pp. 358-360.
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root words, and the like. K ottmeyer recommends these materials to
be used in this area of the language arts.
1.

Goals in Spelling Filmstrip, St. Louis: Webster Publishing
Co. , 1954, distributed by Popular Science Publishing Co., Inc. ,
McGraw Hill Text Film Dept., New York.

2.

Spelling Magic Book l and Book 2, St. Louis:
Co., 1951.

3.

Dr. Spella

4.

An old typewriter with letters on the keys covered with the
.
56
k ey wor d picture.

Webster Publishing

Games which can be used to add incentive as well as variety to the
teaching of word analysis have their place in the remedial program.
Harris lists several.
LUCKY WHEEL
PHONO- WORD WHEELS
WEBS,TER WORD WHEELS
PHONIC STRIPS
RHYMEMAKING
SRA WORD GAMES
GROUP TEACHING GAME

CONSONANT LOTTO
GROUP SOUNDING GAME
ANAGRAMS
THE SYLLABLE GAME
VOWEL DOMINOES
ROLLING PHONICS-CONSONANTS
DOG HOUSE 5 7

Phonics in Proper Perspective is an excellent source of reference
for the teacher who needs suggestions and materials concerning phonics.

Materials Suitable for the Development of Understanding
The materials unique in developing vocabulary· will be considered

56

Kottmeyer,

57H arr1s,
.

~·

~·

cit., p. 174.

cit.' pp. 373-381.
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first.

These teaching aids are almost inexhaustable since they may

include any device which will teach the meaning of a concept, and this
can be done best by furnishing the child with first hand experiences.

The

remedial reading teacher should have an available list of all the scenic
and informational places where he could take his class, for these are
the best teaching tools he has.

Harris lists other resources for

learning if real experiences are not possible.
MOVING PICTURES
FILM STRIPS
SLIDES
PICTURES
CHARTS
EASY LIBRARY BOOKS

STORYTELLING
ORAL READING
DISCUSSION
REPORTS
INFORMAL CONVERSATION
DRAMATICS 58

A valuable professional book to be used in regard to vocabulary
is Thorndike and Lorge's The Teacher's Word Book of 30, 000 Words.
With regard to reading in thought units, the materials especially
adapted to this skill are the following:
PHRASE CARDS
BASIC PHRASE MATERIAL,Steck Co., Austin, Texas
A PROJECTION TACHISTOSCOPE (FLASH-METER)
TACHISTOSLIDES, by Helen B. Knipp. A series of eighty prepared
slides for use with a projection tachistoscope, using phrases and
sentences of gradually increasing difficulty and length. The contents
of these slides_ are given in: Knipp, Helen B., Vocabulary, Phra.ses,
and Sentences for Early Reading Instruction, Meadville, Pa. :Keystone
View Co., 1952. 59
58

.
. ·..
Harris, 2E_:. cit., p. 401.

59 H arris,
.
.
£E· cit.,
p. 428
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The development of special comprehension skills such as following
directions, locating the answer, reading to organize, interpret, or
evaluate may be achieved through the use of materials such as the
following:
BASIC READERS AND COMPANION BOOKS
READERS DIGEST READING SKILL BUILDERS
WEBSTERS PHONETIC READING BOX
SRA READING LABS Ia, Ib, Ic.
EDLCONTROLLEDREADER
MACMILLAN READING SPECTRUM (Reading Comprehension Set)
MY OWN READING EXERCISES, Prather Publishing Co.
DIAGNOSTIC AND REMEDIAL EXERCISES IN READING, The John
Co. Winston Co.
READING ESSENTIALS SERIES, The Steck Co.
New Journeys in Reading (grade five)
by Leaville, Ullin W.,
New Adventures in Reading (grade six)
and Davis, Betty E.
New Avenues in Reading (grade four)
PRACTICE EXERCISES IN READING Gates, Arthur I., and Peardon,C.C.
Bureau of Publications, Teachers
College, Columbus University.
PRACTICE READERS, Stone, C. R. and Grover, C. C.
LISTENING POSTS
TAPE RECORDER
Special Comprehension Skills .
In order to put to good use the different types of reading comprehension, the reader must develop such skills as locating information,
reading graphic tabular materials, outlining and summarizing.

Materials

which teach these skills may include the following:
ENCYCLOPEDIA
MAPS
COMPANION BOOKS OF
ALMANACS
GLOBES
BASIC TEXTS
ATLASES
CHARTS
DICTIONARY
READERS GUIDE TO PERIODIC LITERATURE

49

-

Improving Silent Reading Rate
The remedial reading teacher will give serious attention to the
pupil's rate of silent reading only after fluency in oral reading has been
attained.

When word perception ceases to be a problem, slow dawdling

rate becomes a cause instead of a symptom of inefficient reading.

It is

at this point that training to increase rate becomes productive. 60
Quite as important as rapid silent reading is the adjustment of rate
to the reading material.

Some reading material, like fiction, can and

should be read at maximum rate.

Conversely, some, in mathematics or

science, for example, should be read slowly and carefully.

Remedial

teachers should be careful to use the right kind of material in rate
drills.
Silent reading rate can be increased by conscious effort to read
faster, by reading as much easy reading material as possible, by timed
drills, by reduction of articulation, by phrase-reading practice, and by
the use of pacing devices.

The following are some devices and equip-

ment which can be used to increase speed in reading.
HAND T ACHISTOSCOPE
KEYSTONE OVERHEAD PROJECTOR AND FLASHMETER
THE CONTROLLED READER
SRA READING ACCELERATOR
THE ACCELERATOR
METRONOSCOPE
60

William Kottmeyer, Teacher's Guide for Remedial Reading
(St. Louis, :McGraw-Hill Book Company, 1959), p. 228
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stories by Dr. Seuss, such as Bartholomew and the Oobleck. But
no book has magic for all children. For one, animal stories; for
another, cowboys and Indians; for a third, old-fashioned fairy tales;
for a fourth, nothing will suit but solid scientific information.
Mystery, adventure, sports, and hobbies provide spheres of
interest for many. To find the right book, one must know both the
child and the books. 6 3
A very excellent source of reference concerning the development
of interests, attitudes, and tastes is New Approaches to Reading.

This

is a syllabus compiling projects which have been geared to high interest
areas for individual children or small groups.

64

It is the purpose of

this collection to improve reading skills and to form a more favorable
attitude toward reading.
Books which appeal to specific interests should be arranged
under a few simple headings- - "make-believe,
1

1animals,11

11

people and places,

11

and so on.

11

"real-life stories,

11

Once the interests of the

children are identified new headings will be added.

The following series

are suggested to stir the interests of retarded readers:
DAN FRONTIER SERIES by William J. Hurley.
BENEFIC
COWBOY SAM SERIES by Edna Walker Chandler.
BENEFIC
THE JERRY BOOKS by Florence Battle.
BENEFIC
BUTTON FAMILY ADVENTURES by Edith S. McCall
BENEFIC
BEGINNER BOOKS
Excellent
RANDOM HOUSE
THE FIRST READING BOOKS by Edward W. Dolch
GARRARD
THE DEEP SEA ADVENTURE SERIES
HARR WAGNER
WALT DISNEY STORY BOOKS
HEATH
BASIC VOGUBLAR Y SERIES by E. W. Dolch and
GARRARD
M.P. Dolch

63 Harris, .£1?.· cit., p. 497.
64New Approaches to Reading, syllabus compiled by Project
Read Staff, Indiana State University, 1965. (Mimeographed)
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AMERICAN ADVENTURE SERIES by Emmett A. Betts WHEELER
PLEASURE READING STORIES by Dolch
GARRARD
DISCOVERY BOOKS by Mary C. Austin
GARRARD
JUNIOR SCIENCE BOOKS by Nancy Larrick
GARRARD
INTERESTING READING SERIES by Morton Batel PENNS VALLEY
JUNIOR EVER YREADERS by Kottmeyer
WEBSTER
THE FIRST BOOKS
WATTS
THE EVER YREADER SERIES by Kottmeyer
WEBSTER
SCOTT FORESMAN
SIMPLIFIED CLASSICS
MODERN ADVENTURE STORIES
HARPER ROWE
BOBBS MERRILL
CHILDHOOD OF FAMOUS AMERICANS SERIES
AMERICAN HERITAGE SERIES
ALADDIN
RANDOM HOUSE
ALLABOUT BOOKS
LANDMARK BOOKS
RANDOM HOUSE
RANDOM HOUSE
WORLD LANDMARK BOOKS
HEATH
TEEN-AGE TALES
LONGMANS
NEW METHOD SUPPLEMENTARY READERS
LONGMANS SIMPLIFIED ENGLISH SERIES
LONGMANS 65

65Harris, op. cit., pp. 596-597.

CHAPTER V

SUMMARY

Today 1 s schools face a great burden in providing opportunities for
learning to all children.

They must identify the capabilities of each

child in all areas, diagnose his difficulties, and provide correction where
there is a deficiency.

Since many of the deficiencies center around

reading, it is imperative that an intense study of ways to make corrections
in that area be made.
Many factors justify the study of this paper, Organizing A
Remedial Reading Program,

and not the least of them is the appalling

fact that one fourth of our population is seriously handicapped in reading.
Furthermore, a large percent of this segment represents those who can
be corrected.

Another urgent reason for this study is to give aid to

programs which have emerged as a result of the Title I program.
In order to achieve the goal of narrowing the gap between each
child 1 s present functioning and his capabilities, objectives must be
established.

Before a teacher can do much about developing skills,

attitudes, and understanding,

he must be cognizant of the causes for

these deficiencies, or to say it another way,

he should be aware of all

the factors influencing the acquisition of reading ability.
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Administrators and curriculum planners must plan carefully as
they institute an effective remedial reading program.

They will be mind-

ful of the importance of choosing just the right person to direct the class,
set up an hierarchy of responsibility, and define the roles of all those to
be involved.
Definite criteria should be established in the selection of pupils,
and all classroom teachers should be aware of the procedures to be
employed.

One item which should be made very clear is that a retarded

reader is identified in terms of capability compared to performance.
Specific factors must be considered in scheduling pupils, taking
care not to encroach upon the time required for other necessary subjects
or the part of the day the children especially like.

The size of the

group will depend upon the children involved and the activities to be
pursued.

Usually, however, groups of three to five take preference due

to economical and psychological reasons.
A great deal of care should be taken in planning for the accommodations or facilities needed for the reading program, making sure the
physical plant is large enough to house comfortably the activities which
are critical to the success of the program.

Provision should be made in

regard to the bookkeeping necessary for an effective program.

This may

include records of all pertinent information concerning the children, as
well as reports to parents, teachers, and the general public.
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There should be constant evaluation during an effective remedial
reading undertaking, and this means arriving at judgments about the
degree to which the objectives of the reading program are being achieved.
These judgments can make use of data from many sources: Standardized
test scores, observation of pupil performance during reading lessons,
check lists, inventories, anecdotal records, interviews, conferences,
and the like.
The remedial reading teacher must choose among a variety of
methods exactly the right one for each child.

His unique disabilities may

dictate the method; e. g. he may need stress on the oral and written
language aspect of reading which is emphasized by the linguistics
approach, or there may be definite weaknesses in word analysis which
can be nurtured by the phonics, !TA, or programmed reading methods.
There is the basal reader for those who need a thorough step-by-step
developmental training, and the kinesthetic approach is supplemented
for some students when other methods have failed.
If reading instruction is to be effective a dedicated teacher must

have adequate materials on the children's level and interests.

When

this condition exists, reading becomes fun, positive attitudes toward
books soar, and the ability to learn new things becomes a great factor
in the children's lives.

When the retarded reader finds this true; that

he can read, he begins to make reading a leisure-time activity.

He

56

is soon able to do the reading required in his classroom or later on in
life outside of school.

Finally,he will later be better informed and

more intelligent with reference to his citizenship responsibilities.

APPENDIX
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ILLUSTRATION I
FIGURE 34
Some Factors Influencing the Acquisition of Reading Ability
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OF
READING
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ABILITY
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Teacher
Home
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Methodologyinadequat e attention
to any facet of
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(Energy Level)
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Readiness
a) physiological
b) psychological

Attention. Span

66 Arthur W. Heilman, Principles and Practices of Teaching
Reading

(Columbus: Charles E. Merrill Books, Inc., 1964), p. 377.
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FORM 1
TEACHER'S DIAGNOSTIC CHECK LIST
Name

C.A.

~------------~-------------------

Teacher
I.

II.

School

~--------------------------~

---------~

Does the child withdraw from reading?
Does he seem to have an emotional disturbance?
Does he appear to have auditory or visual handicaps?
Does he seem physically fit?
Has he repeated a grade?
Does he seem to have any speech handicaps?

1.

Does
Does
Does
Does
Does
Does

Reading Attack
child pay attention?
he lack interest?
he have poor study habits?
he have a plan for working?
he lack perseverance?
he fail to associate what he reads with his own experience?

Physical Reading Habits
he
he
he
he
he

point when he reads?
move his head?
move his lips?
hold the book at right distance?
have good posture?

Lack of Concentration
1.
2.
3.

V.

--------------------------Date

1.
2.
3.
4.
5.
6.

1. Does
2. Does
3 . . Does
4. Does
5. Does

IV.

-------~

Reading Attitude
Yes
No

2.
3.
4.
5.
6.

III.

--------M.A. ---------- GRADE

Is he a word by word reader?
Does he understand what he reads?
Does he show expressions of pleasure on his face while
reading?

Mecha11ical Aspects of Reading
1. Does he
2. Does he
3. Does he
4. Does he
5. Does he
6. Does he

make substitutions?
make omissions?
mispronounce words?
make reversals?
repeat words?
have satisfactory eye movements?

60
VI.

Word Recognition Habits

1.
2.
3.
4.
5.
6.
7.

VII.

Does he use context clues?
Does he use picture clues?
Does he use configuration clues?
Does he use structural analysis?
Can he apply phonetic principles?
Does he sense syllables?
Does he guess at words?

Rate and Comprehension
1.
2.

Does he read very slowly?
Does he remember what he reads?

>:<Developed by Dr. Selma E. Herr, Prof. of Education, Univ. of So. Calif.

TEACHERS 1 CHECK LIST
1.

Have you noticed any change in the child 1 s
attitude or behavior?
Yes
No
Sometimes
No Answer

2.

Does he or she seem to be more
interested in reading?
Yes
No
Sometimes
No Answer

3.

Does he or she seem to be better
adjusted socially?
Yes
No
Sometimes
No Answer

~

'°
4.

Have you observed any improvement
in his or her class work?
Yes
No
Sometimes
No Answer

Would you please list any other students you think might qualify for this program next year?
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GENERAL DA TA
Name

Address

~~~~~~~~~~~~~~~~~~~~

Parents Name

~~~~~~~~~~~~~~~~

~~~~~~~~~~~~~~~~~~~~~~~-

Phone

-~~~~~~~~-

Occupation~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~

School
General Data
1.

Birth Date

3.

Age School Entrance

5.

Number of Schools Attended

7.

General Physical Condition

8.

Audiometer Test (date and results)

9.

Vision Test (date and results)

~~~~~~~~~~~~~~~~~~~~

4.

2. Present Grade

~~~~~~-

Attendance in School

~~~~~~~~~-

6.

Retained

~~~~~~~~~~~~

~~~~~~~~~~~~~~~~~~~~~~~~~~~~

~~~~~~~~~~~~~~~~~~~~~~~~

~~~~~~~~~~~~~~~~~~~~~~~~~~-

10.

Speech Correction

1 l.

Home Background

12.

Emotional Disturbance

13.

Social Adm us tment

14.

Classroom Teacher Comment:

~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~-

~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~-

~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~

~~~~~~~~~~~~~~~~~~~~~~~~~~

Test Results:
TEST

Comments:

GRADE SCORE

DATE GIVEN
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REVISED INTEREST INVENTORY

1.

What do you like to do best when you have some spare time?

2.

What do you usually do after school?

3.

What do you usually do on Saturdays and Sundays?

4.

Do you take any special lessons?

5.

-----

---------------~

----------

-----------------How often do you go to the movies?
-------With Whom------

6.

What did you do in the way of recreation this past summer, winter?

7.

What do you want to be when you grow up?

8.

Which television programs do you like best?

9.

What kind of pets do you have?

-------------~

--------------

-------------------~

1 O.

Do you have any collections?

Hobbies?
---------------~

11.

Do you like school?

------ Which
12.

subject do you dislike?

Do you like to read?

- - - - - - Do

What subject do you like best?

- - - -Do

------

----------------~

you like to have someone read to you?

your parents tell you to read?

-------------~

13.

Do you have a library card?

------Do you use

it?

14.

Do you read the newspaper?

15.

Do you read any magazines?

16.

Would you rather play with other children or by yourself?

--------

---------------------~

Name

----------------------

--------------Grade----Date

-------

(Pre'
(Post)

---------
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